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President’s Message
Kevin Lorson, Wright State University

The “Shape” of Ohio — Spring 2016

It has been an honor to serve as 
OAHPERD President for the past four 
months. It is an exciting and sometimes 

daunting task to lead an organization that 
has been a big part of my life. As we “Keep 
Moving,” the release of the 2016 SHAPE 
of the Nation Report prompted the need to 
keep the membership up-to-date on the 
current “shape” of OAHPERD.

SHAPE America recently released the 
2016 Shape of the Nation Report. This 
report provides useful information for 
policy advocates, media and public health 
professionals to promote and improve 
physical education and physical activity 
in schools. The report provides encouraging details about 
how far we have progressed in our state and national advo-
cacy goals and where to target our future advocacy efforts. A 
clear trend in the Shape of the Nation Report is that in every 
state, efforts are underway to promote effective, evidence-
based physical education and to improve students’ physical 
activity habits and overall health.  I encourage everyone 
to review Ohio’s summary for use in your local advocacy 
efforts. Ohio stands out because of our state’s physical edu-
cation assessments and the required reporting to the Ohio 
Department of Education, the revision of our standards, and 
the license requirements for physical education teachers. It 
also highlights our areas to improve, including: removing 
waivers for the 0.5 credit physical education graduation 
requirement, increasing participation in physical education 
during the school week and engaging students in physical 
activity throughout the school day.

Advocacy Update
OAHPERD has been busy “shaping” Ohio through our 

various advocacy efforts this year. Led by Steve Mitchell 
and the Advocacy Committee, OAHPERD is targeting two 
main issues: creating Ohio’s health education standards and 
eliminating the high school physical education waiver.

We seem to receive disheartening news on a daily basis 
about the impact of current health issues on our local commu-
nities across the state. High rates of infant mortality and obe-
sity and the rapid expansion of the opioid abuse epidemic are 
examples of the pressing need for effective health education 

in schools. OAHPERD is moving 
ahead with plans to seek legislation 
that will ultimately create Health 
Education Standards for Ohio. The 
path to standards would include 
removal of General Assembly over-
sight, creation of a Health Education 
Consultant at the Ohio Department 
of Education, and creation of State 
Board of Education approved Health 
Education Standards. Now is the 
time for Ohio to provide teachers 
and school districts with the tools to 
deliver an effective standards-based 
health education curriculum.

OAHPERD is also moving ahead with plans to seek leg-
islation to remove the high school physical education substi-
tution waiver. We know the waiver has no solid educational 
foundation, since schools can now use Credit Flexibility as 
a tool to accommodating students’ scheduling constraints.

We are hopeful to keep both of these issues on the front 
burner for the General Assembly. When the time is appro-
priate we will need our membership to step forward to 
advocate for these issues with their local lawmakers.

The Every Student Succeeds Act (ESSA) will also “shape” 
Ohio and OAHPERD. ESSA is comprehensive federal 
education legislation that basically replaces No Child Left 
Behind. ESSA does many things, but one of the improve-
ments will be the inclusion of health and physical educa-
tion as part of a well-rounded education. This will open up 
opportunities for Title I and II funds to be used for health 
and physical education. Title IV funding is also available to 
schools to implement a well-rounded education, safe and 
healthy schools, and effective use of technology. The details 
of how these funds will be distributed and used is currently 
being determined by each state. OAHPERD is working 
with other professional education organizations and the 
Ohio Department of Education to ensure these funds are 
used to benefit the health of Ohio’s children. ESSA priori-
tizes the education of the whole child and the overall health 
of students; thus, OAHPERD’s presence will be key to pro-
viding resources to teachers and school personnel. With any 
piece of legislation or policy we must be active. OAHPERD 



It has been an exciting three 
months since joining the Ohio 
Association of Health, Physical 

Education, Recreation and Dance 
as Executive Director. I appreciate 
being so warmly embraced by the 
Board of Directors and members. 
OAHPERD is a wonderful organiza-
tion full of spirited, passionate mem-
bers and I am glad to be a part of it.

In April I was able to attend 
the SHAPE America National 
Convention in Minneapolis. I left 
Minnesota full of ideas for our own 
convention in December and met 
many repeat and prospective exhibi-
tors. I enjoyed networking with other 
Executive Directors and finding out 
what other states are up to.

The 2016 convention planning is 
right on schedule. We have received 
numerous proposals covering all 
aspects of health and physical educa-
tion. Our Keynote Speaker will be 
Sandra Sims from The University 
of Alabama at Birmingham. I think 
you will find that her philosophy of 
“Finding Joy in the Journey” can be 
applied to all aspects of your life. 
You can look forward to another 

enlightening and exciting convention 
this December at Kalahari Resort in 
Sandusky.

The first annual OAHPERD 
Summer Outing will take place on 
June 20th. I hope you plan to join 
us as we cheer on the Cleveland 
Indians versus the Tampa Bay Rays 
at Progressive Field.

You may have noticed more 
e-communications coming from 
the OAHPERD office. I hope that 
you find the information and arti-
cles helpful and informative. You 
can expect OAHPERD News to be 
delivered to your inbox every couple 
of weeks. Additionally, NewsLine will 
move to an online publication start-
ing in the fall.

I am looking forward to the future 
of OAHPERD. My job as your 
Executive Director is to work with 
the Board of Directors to make this 
organization the best it can be. Our 
success also depends on your sup-
port and involvement. If you have 
any ideas for me or OAHPERD 
please do not hesitate to email or 
call me at lisa@assnoffices.com or 
(614) 228-4715.
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will advocate at the state level while 
each member must be an advocate for 
his/her program and share with the 
local community and state representa-
tives how the program can contribute 
to well-rounded, physically active and 
healthy students.

Convention & 
Convention Proposals

We are currently planning the 
2016 Convention and I encourage 
you to find a way to contribute. Many 
members think the only way to con-
tribute at convention is as a presenter, 
but other opportunities exist to share 
your expertise. If you have an idea 
for a presentation, but are unsure of 
developing the abstract or materials, 
seek out help from a peer or share 
your idea with OAHPERD leader-
ship and we will find a presenter for 
your topic. You can also help make 
the convention a success by encour-
aging your co-workers and admin-
istrators to attend. We will again 
provide complimentary convention 
registration to two administrators for 
each district at the 2016 Convention.

As we all sprint to the finish line of 
our school year, look to “shape” your 
contribution to a healthier Ohio. Seek 
opportunities to “Do something and 
share something.” We continue to see 
news stories, and the media contin-
ues to talk, about the importance of 
health, physical activity, physical edu-
cation and the overall well-being of our 
students, but rarely does the media talk 
to us about what we have done and our 
future plans to “shape” Ohio. We are 
doing great things individually and as 
an organization, but I encourage you 
to tell others what we are doing for a 
healthier and physically active Ohio 
via social networking, local media and 
at OAHPERD events.

Reference
SHAPE America. (2016). 2016 Shape of the 

nation report: Status of physical education 
in the USA. Reston, VA: Author.

Association News
Lisa Kirr, OAHPERD Executive Director
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This issue seems to have 
evolved into a focus upon 
youth sport and burn-out of 

either young athletes or their coach-
es. Mike Sheridan’s 15th “Coaching 
Toolbox” provides a description of 
factors affecting coaches that can 
lead to burn-out. Most important-
ly he provides suggested strategies 
of how to lessen and cope with the 
variables increasing coaching stress. 
Warren and Strand’s article deals 
with the state of youth sports and 
offer a plea for more “free play.” They 
argue that more free play and less 
“deliberate practice” and “early sport 
specialization” will lead to many benefits in the young 
athletes including less burn-out and dropping out. As a 
former youth sport coach, I endorse the messages of both 
and hope they resonate with OAHPERD readers of these 
articles.

For the physical education teachers, and their admin-
istrators, the Lorson, Musick and Mitchell sharing of the 
Ohio Physical Education Report Card Data from 2014, 
and the comparison to the 2013 data, should be a must 
read. It confirms what OAHPERD members know; that 
Ohio physical education students are achieving the Ohio 
Physical Education Benchmarks but that many of these 
schools are meeting outcomes with a minimum amount 
of allocated time to physical education. In his “President’s 
Message,” President Lorson urges OAHPERD members 

to tell others what we are doing for a 
healthier and physically active Ohio. 
Think of how much more could be 
accomplished if physical education 
time in the schools could increase. 
Share that with decision makers like 
your state legislative representatives 
and your administrators.

I noted above that this issue con-
tains Mike Sheridan’s 15th “Coaching 
Toolbox” article. This deserves high 
praise and gratitude to him for these 
efforts. It serves the Future Focus and 
association goals well. Its impact 
can reach beyond OAHPERD as he 
notes in his article how our produc-

tion expert, Marilyn Paselsky, prompted his focus on coach 
burn-out. I am sure he would appreciate hearing from oth-
ers what topics they would like to see addressed in future 
“Coaching Toolbox” articles.

Have a wonderful, active and health filled summer. 
Don’t hesitate to think about a contribution to Future 
Focus. Remember that the editor and Editorial Board 
members can help in the preparation of an article that 
shares with the membership a “best practice” that has been 
important in your professional experience that can benefit 
the OAHPERD membership.

RES
futurefocus.res@gmail.com

Editor’s Comments
Robert Stadulis

87th OAHPERD  
Annual Convention
Nov. 30–Dec. 2, 2016 
Kalahari Resorts, Sandusky, Ohio

For more information on the annual convention and other offerings 
from OAHPERD, contact Lisa Kirr at Lisa@AssnOffices.com or at  
614-228-4715 .

Great Convention room rate!  

All rooms include 4 waterpark passes! 

Bring your family and extend your stay.
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Physical Education Digital Library K-5 provides a complete 
elementary physical education program that is delivered 
online and easily accessed from your desktop, laptop, or 
mobile device. Easy to navigate, it offers more than 200 new 
lesson plans encompassing progression cues that help teach 
skill development. The lesson plans include hundreds of 
proven activities and assessments developed over the years 
by leading publisher Human Kinetics and aligned to the 
specifi c standards and grade-level outcomes set by SHAPE 
America, the national association for health and physical 
education. This resource will help you meet the standards 
and outcomes without having to build a program from 
scratch. Learn more at www.HumanKinetics.com/PEDL!

Physical Education Digital Library K-5: 
Standards-Based Lessons, Activities, and Assessments 
Richard A. Wiles Jr. and Judith N. Schmid
2015 • Digital Product
ISBN 978-1-4925-1271-4 • $49.00

For more information, please contact your 
Human Kinetics K-12 sales manager at 

800-747-4457 or K12sales@hkusa.com.HUMAN 
KINETICS
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Ohio Jump Rope For Heart/Hoops For Heart Opportunities
Sasha Taylor

We are truly grateful for your participation, hard work and time that you put into your events 
across Ohio as Jump and Hoops Coordinators! OAHPERD thanks you!

As our school year comes to a close, please don’t forget about all the ways that you could 
get involved with Jump Rope for Heart and Hoops for Heart. A little bit of planning over the 
summer could really lead to great things for you next school year.

JRFH/HFH Professional Opportunities:

•	 Write	a	session	proposal	for	the	2016	OAHPERD	
Convention in December, to share Jump or Hoops  
For Heart event success tips. Deadline: June 10th,  
see information at: http://ohahperd.site-ym.com/page/ 
call4presentations

•	 Apply	to	have	your	jump	rope	team	be	an	OAHPERD	
State Demo Team for the 2016–2017 school year. 
Deadline: End of September. New applications:  
on-line on OAHPERD’s website in early June.

•	 Have	your	student	teacher	(who	helped	you	with	 
your event) apply for the OAHPERD JRFH/HFH  
$500 Scholarship. Deadline: End of September.  
New applications: on-line on OAHPERD’s website  
in early June.

•	 Plan	your	school’s	JRFH/HFH	event.

•	 Surf	American	Heart	Association’s,	OAHPERD’s	and	
SHAPE America’s websites for JRFH/HFH resources. 
Bookmark these websites for quick reference.

•	 Present	at	the	2016	OAHPERD	Convention	on	a	JRFH/
HFH topic.

•	 Attend	the	2016	OAHPERD	Convention	and	learn	
fresh ideas and how you can update your event for your 
school’s JRFH or HFH event.

•	 Are	you	on	your	Local	Professional	Development	
Committee?- Sasha Taylor & Traci Grissom are seeking 
volunteers to help institute a CEU Plan for Ohio JRFH/
HFH Coordinators. Contact us at sasha.taylor@bss.k12 
.oh.us and grissom_traci@dublinschools.net

•	 Apply	for	the	SHAPE	America	$2500	JRFH/HFH	
Grant, which also includes attending the 2017 SHAPE 
America Convention in Boston, MA. Deadline: 
Beginning of December: see information at:  
http://www.shapeamerica.org/jump/recognition/index.cfm

•	 Nominate	a	teacher	you	know	for	a	JRFH/HFH	
Coordinator Recognition Award. Deadline: December 1, 
2016: see information at: http://www.shapeamerica.org/
recognition/awards/jump-rope-for-heart-awards.cfm

For any information about the items above or to give JRFH/HFH feedback for future improve-
ments, please contact Sasha Taylor, OAHPERD State Jump Rope for Heart Coordinator, at 
sasha.taylor@bss.k12.oh.us and Traci Grissom, OAHPERD State Hoops for Heart Coordinator, 
at grissom_traci@dublinschools.net.
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©2015, American Heart Association. Also known as the Heart Fund.  7/15DS9292

Call 1-800-AHA-USA1 or visit  
heart.org/jump to get  
your school involved.

HEART HERO
Allison, age 5
“I was born with Ltransposition of the great arteries, a serious condition 
where the main arteries are switched and pumping blood to wrong places 
in the heart. I have had three surgeries so far to help switch my heart 
around and to help it work better. Hopefully with the efforts of Jump 
Rope For Heart, more can be learned about how to help hearts like 
mine. Thank you American Heart Association!”

Did You Know?

•  Among children 2 to 19 years old, 31.8 percent are overweight and obese. That’s 
23.9 million children!

•  On average, American children and adolescents spend nearly four hours watching 
television every day.

•  More than 14 percent of children enter kindergarten overweight and are four times more 
likely than normal weight children to become obese by the eighth grade.

• Overweight adolescents have a 70 percent chance of becoming overweight adults.

•  Numerous studies have demonstrated that increased physical activity is linked to better school performance.

Jump Rope For Heart is a national education and fundraising event created by the 
American Heart Association and SHAPE America-Society of Health and Physical Educators.  
Students learn to jump rope, learn the benefits of physical activity, healthy eating and avoiding tobacco;  
and raise funds for research and programs to fight heart disease and stroke. 

Funds raised through Jump Rope For Heart give back to children, communities and schools through the 
American Heart Association’s work:

• Ongoing discovery of new treatments through research

• Advocating at federal and state levels for physical education and nutrition wellness in schools

• CPR training courses for middle and high school students

Millions of students have joined us in being physically active and in fighting heart disease and stroke by funding 
research and educational programs. Be a part of this great event and your school will earn gift certificates for 
FREE P.E. equipment from U.S. Games.

DS-9292 JRFH_FULL.indd   1 8/7/15   2:42 PM
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Coaching Burnout: 
Challenges and 

Solutions

The inspiration for writing this article arose from an 
email sent by a reader of “The Coaching Toolbox” 
expressing her trepidation about some coaches and 

athletes who were possibly suffering from burnout. This 
reader described her involvement and enjoyment in help-
ing coaches and student-athletes in their participation in 
an Ohio archery club. However, through some of her con-
versations with some of the coaches, she expressed some 
feelings of discouragement because of the dropout rate of 
some of the youth archers. She explained the challenges 
of archery club coaches in the following manner: archery 
coaches and athletes demonstrated a high level of commit-
ment and sacrifice to their sport for a reasonable amount 
of time. However, at some point, it seemed that athletes 
were likely to drop out of the sport in favor of pursuing 
other more “glamorous” sports or activities. According to 
her, when athletes dropped out of sport, coaches suffered 
some discouragement and felt a sense of loss. It certainly 
seems reasonable to expect coaches to feel some disap-
pointment, sadness and even resentment toward athletes 
with whom they had invested their time and energies, only 
to have the athletes drop out of their sport to pursue par-
ticipation in other seemingly more fashionable or stylish 
activities. Coaches’ feelings of disappointment or resent-
ment could lead to some coaches feeling “burned out” and, 
if not addressed properly, could lead coaches to drop out. 
This devoted reader asked me to provide some direction on 
coach burnout and offer some possible tips for addressing 
challenges similar to the ones faced by these coaches.

The term “burnout” is mentioned in the mainstream 
media so frequently that the general public has likely 
become numb to the word. In fact, the general public likely 
has misperceptions about what the precursors of “burnout” 
are and may lack good information about how to prevent, 
recognize or treat this disorder. The term “burnout” gained 
acceptance in the 1970s where concerns arose about work-
ers in the human service and health care settings who 
worked long hours to do whatever it took to help patients 
and clients but who received only minimal compensation 
(Raedeke & Kentta, 2013). Coaches face these same chal-
lenges: coaches at the youth sport levels (ages 5–18) are paid 

What is this column all about?
This column is the 15th in a series of articles in Future Focus writ-
ten for coaches by a coach. The goal of this column is to provide 
information to coaches about recent research that is related to 
coaching in a user-friendly format. With this in mind, the author 
will briefly review a recent research article from a professional 
journal, critique it, and offer practical applications for coaches to 
use in their everyday coaching. It is the author’s intent to encour-
age a realistic bridging of coaching science to coaching practice 
through discussions of realistic applications of research. This 
column will be written with coaches as the intended audience 
with the following assumptions:

 1. Some coaches are interested in applying recent research 
from coaching science to their coaching.

 2. Most coaches do not have easy access to professional 
journals that provide scholarly research on coaching science, 
nor do many coaches have time to read, understand, and 
digest articles in these publications.

 3. Many of the scientific articles are written in a language 
that is appropriate for scholarly (academic) publications, 
but many of the writings are difficult to understand, thus 
making the application of the results to coaching practice 
difficult.
“Bridging the Gap between Coaching Research and Practice” 

is intended to offer coaches access to recent research in an 
easy-to-use set-up so that coaches may apply this knowledge to 
their coaching. If coaches also learn how to dissect and analyze 
research from reading this column, then this would be beneficial. 
Questions, comments, or suggestions about current and / or future 
articles and topics are welcomed at msheridan@tvschools.org.

Updating Your 
 Coaching  
Toolbox:

Bridging  

the Gap  

Between  

Coaching Research  

and Practice
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for coaches that are not likely to soon 
go away. Raedeke and Kentta (2013) 
suggest altering the work environ-
ment or learning how to cope more 
effectively with occupation stressors. 
The following are some strategies 
suggested by these authors.

Stress management strategies
•	 Change	work	habits
•	 Reduce	hours	worked
•	 Take	more	breaks
•	 Find	a	balance	between	

work / personal life
•	 Learn	effective	time	management	

strategies

Person-centered stress manage-
ment strategies
•	 Stress	inoculation	training
•	 Relaxation	/	meditation
•	 Assertiveness	training
•	 Interpersonal	and	social	skills	

training
•	 Learn	effective	time	management	

strategies
Most coaches whom I know would 

roll their eyes at many of these sug-
gestions. For example, there is an 
unspoken code within the coaching 
community that implies that many 
of the coaches who are revered are 
the ones who are “always working.” 
Admiration is bestowed upon coach-
es who are tired, exhausted and who 
demonstrate the mental toughness 
to work relentlessly through repeat-
ed 20-hour days. National Football 
League coaches are known for this 
kind of overworking and sacrifice 
(Volin, 2013). In fact, this is often 
seen as a badge of honor and pride 
within the coaching community. For 
example, the following are common 
coaching colloquialisms: “No one 
is going to outwork us”; “We don’t 
take breaks”; “If we aren’t out there 
working then someone else is.” These 
kinds of comments are intended to 
create environments that emphasize 
working longer and harder than the 
competition.

of the practitioner (e.g., counselor, 
nurse, teacher, coach). Coaches who 
feel burned out may experience physi-
cal and/or mental exhaustion from 
the demands of their jobs. Burned 
out coaches may also develop a nega-
tive attitude toward their athletes and 
begin to experience self-doubts about 
their abilities to help their athletes. 
This may lead to coaches psycho-
logically distancing themselves from 
their athletes and from other signifi-
cant others in their lives. Research 
has also determined that once burn-
out is experienced by coaches it is 
thought to be an enduring state. That 
is, coaches who experience burnout 
may not know that they are living 
with this psychological condition and 
may not know how to address it once 
they have fallen into it. Therefore, 
according to Raedeke and Kentta, 
helping a burned out coach deal with 
his symptoms can be a difficult chal-
lenge. Consequently, it is more practi-
cal to help coaches learn strategies to 
prevent burnout instead of trying to 
treat the condition once it occurs.

Practical applications 
for coaching

How can coaches prevent burn-
out? Many of the strategies suggested 
to prevent burnout have been adapt-
ed from the public health frameworks 
(Raedeke & Kentta, 2013). One such 
strategy that is suggested to prevent 
burnout is to reduce or eliminate 
work stress to reduce the incidences 
of new cases of stress. Theoretically, 
this sounds like a wonderful idea! 
Who among us would not be happier 
with less workplace stress? However, 
practically, this seems like a tall 
mountain to climb for coaches who 
experience a variety of stressors in 
their daily lives, including but not 
limited to: pressure from fans, par-
ents, administrators, players, alumni 
expectations, etc. These challenges 
seem to be constant sources of stress 

little in compensation yet are expect-
ed to work long hours, often after 
completing their duties from their 
“day jobs.” Therefore, it seems that 
the nature of the coaching profession 
(long hours, limited pay, a helping 
occupation that is dependent upon 
the performance and success of oth-
ers) would place coaches at high risk 
for burnout. In fact, research shows 
this to be true; in a review of research 
in the areas of burnout, Goodger, 
Gorely, Lavalee, and Harwood (2007) 
determined that until 2007, 23 articles 
had assessed coach burnout. Since 
that time at least seven more stud-
ies on coach burnout have been con-
ducted and published. Clearly, coach 
burnout is an important topic that 
the research community finds wor-
thy of investigation. However, what 
exactly is coach burnout? How can it 
be identified? What can coaches do to 
prevent or treat coach burnout? This 
article will attempt to answer some of 
the questions by reviewing a recently 
published book chapter on coaching 
burnout and will offer practical appli-
cations for coaches.

Book Chapter Review
Raedeke, T., & Kentta, G. (2013). Coach 

burnout. In P. Potrac, W. Gilbert & J. 
Denison (Eds.), Routledge Handbook 
of Sports Coaching (pp. 424–435). 
London: Routledge.
What is burnout? According to the 

Raedeke and Kentta (2013), research-
ers in the areas of sport psychology 
(Goodger et al., 2007) developed the 
following description of burnout: “a 
psychological syndrome that is char-
acterized by emotional exhaustion, 
cynicism and detachment from one’s 
job and reduced personal accomplish-
ment characterized by a feeling of 
professional inefficacy and incompe-
tence” (p. 425). Burnout is common 
for those who work in people-oriented 
occupations, where the provider/client 
is the primary focus of the concern 
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Few researchers have published 
research on evaluating strategies 
to prevent burnout. However, one 
study reported strategies used with 
ten Olympic coaches in Sweden 
(Lundqvist & Kentta, 2010). Coaches 
were taught to monitor their stress 
levels, their stressors and then recov-
ery and reported more frequently 
engaging in strategies to assist recov-
ery. 

Vealey (2005) suggested compart-
mentalizing each part of one’s life: 
one part (what she refers to as a 
“zone”) as a coach and one part as the 
rest of one’s life. According to Vealey 
the key is to achieve well-being in 
each component of life through bal-
ance; if coaches focus only on their 
coaching “zone” then they will be 
more likely to experience burnout. 
On the other hand, if coaches focus 
only on the other components of life, 
then they will not likely reach goals 
that they set for themselves as coach-
es. Finding ways to live fully in each 
“zone” of life is the key to living bet-
ter and achieving more in both areas.

According to Vealey (2005), burn-
out is not a sign of weakness or a 
simple response to stress. It happens 
over time and can lead to coaches 
dropping out of the profession if no 
adjustments or adaptive strategies 
are considered. To re-visit the chal-
lenges faced by the archery coaches 
discussed in the earlier part of this 
article, being able to accept what they 
can and cannot control is an impor-
tant part of mental well-being and 
coaching. One of the common strat-
egies that many healthy youth sport 
participants engage in is referred to 
as “sampling.” Sampling by young 
people occurs when they try differ-
ent sports throughout their early to 
middle childhood years (Côté, Baker, 
& Abernethy, 2007). Then, as these 
children grow into adolescence, some 
athletes begin to specialize in one 
sport or another. This often occurs 

few coaches would admit to being 
“burned out” because most view this 
as a weakness. Coaches who lack 
self-awareness or choose to ignore 
or reject their mental state are most 
often the difficult coaches to accept 
meaningful assistance. For coaches 
who are more self-aware or who do 
accept that they are burned out, there 
are some approaches that can be 
taken to help these coaches achieve 
greater balance.

How do we practically provide 
coaches with specific tactics that they 
can use to address their everyday 
grind? Raedeke and Kentta (2013) 
recommend that coaches should 
consider addressing one of following 
areas (see figure 1): 

It is assumed that these longer 
work hours result in more wins on 
the fields and courts. In fact, for 
some coaches, acting as a martyr 
is a veiled indicator of their own 
feelings of self-importance. Former 
Head NFL coach Herm Edwards 
said: “You generally arrive when it’s 
dark and you generally leave when it’s 
dark, and when you’re a coach your 
main concern is the players and the 
coaches. The last concern you have is 
really about yourself” (Volin, 2013). 
When coaches at youth sport levels 
see these types of comments from 
professional coaches, they naturally 
try to emulate them. However, there 
are clearly risks associated with this 
approach to coaching. Nevertheless, 

  Possible areas of misfit 
  between person and  
  organization Some possible solutions

Work overload High job demands, long  Learn how to prioritize all tasks that 
  hours, few resources.  are required and “let some go” that are 

less important.

Lack of control  Individuals have little control  Learn what you can control and what 
  over the work they do and  you cannot control and devote your 
  have reduced sense of  energy and concerns only to the 
  autonomy.  “controllables.”

Insufficient reward  Perception of inadequate Review reasons why you coach and 
  compensation and recognition prioritize them: if helping youth 
  for their work and lowered  develop and grow is a top priority 
  sense of pride for doing then take pride in this and accept that 
  something meaningful.  there will be sacrifices made in other 

areas (e.g., financial compensation).

Community in  Perceived lack of trust,  Surround yourself with an inner circle 
the work group communication, support and  of people whom you can trust and 
  collaboration. limit your contact with people whom  
   you cannot trust.

Absence of  Individuals feel they are not Feeling as though you are being 
fairness treated fairly compared to treated fairly is very important. If you 
  others in terms of workload,  feel treated unfairly then this should be 
  pay, promotion opportunities addressed with your superior. 
  and recognition for their efforts

Value conflict Misfit between job  At the end of the day, if your values 
  requirements and individuals  do not match your employer’s values,  
  values and principles.  you might have to consider alternative 

employment opportunities where your 
values are a better match with your 
superiors

Figure 1 Tactics to achieve greater balance in work / life
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Lundqvist, C., & Kentta, G. (2010). 
Positive emotions are not simply 
the absence of the negative ones: 
Development and validation of the 
Emotional Recovery Questionnaire 
(EmRecQ). The Sport Psychologist 24: 
468–488.

Raedeke, T., & Kentta, G. (2013). 
Coach burnout. In P. Potrac, 
W. Gilbert & J. Denison (Eds.), 
Routledge Handbook of Sports 
Coaching (pp. 424–435). London: 
Routledge.

Vealey, R. (2005). Common challenges 
faced by coaches: Special recipes. In 
Coaching for the Inner Edge (pp. 335-
355). Morgantown, WV: Fitness 
Information Technology.

Volin, B. (2013). Evidence that 
coaching in NFL is no health 
club. Retrieved from https://www.
bostonglobe.com/sports/2013/11/10/
coaching-nfl-can-hazardous-your-health/
CrZ6ZNd0rp63jXfurMIUVN/story.html

Editor’s Note
1 See refereed article (page 16) by 

Michelle Warren and Brad Strand, 
“Free Play: A Missing Element in 
Contemporary Youth Sports,” which 
discusses early specialization in 
youth sport and burnout in youth 
sport participants.

Michael P. Sheridan, Ph.D. has more than 
25 years of experience in education as a 
head college and high school coach, teacher, 
and administrator. Sheridan is an editorial 
board member and Associate Editor of the 
International Sport Coaching Journal (ISCJ), 
a peer-reviewed journal for coaching educa-
tion professionals. Sheridan is also a member 
of the editorial board of Future Focus, a 
refereed journal for the Ohio Association of 
Physical Education, Recreation and Dance 
(OHAHPERD). Sheridan is an elementary 
physical education teacher in the Tri-Valley 
School District.

take, this is common practice among 
many pre-adolescent and adolescent 
sport participants.

Thanks to all of those coaches who 
are still involved in the gritty day-
to-day grind of coaching and who 
continue to attempt to manage stu-
dent-athletes’ ever-evolving develop-
ment. There are steps forward, steps 
backward and there will always be 
some time spent without seeing much 
progress in any direction. So hang in 
there, coach the ones who want to 
be coached, stay devoted to helping 
them reach for their goals and remind 
yourself that some of them will fol-
low along and blossom while others 
will choose a different path. Some 
of their commitment will be related 
to your devotion and sacrifices and 
some of it will not be related at all 
to your good efforts. Remember that 
the best coaches are the ones whose 
athletes are having as much or more 
fun at the end of the season as they 
did when the season started. We are 
grateful for you guiding our sons and 
daughters towards reaching for their 
goals, dreams, and aspirations. We 
and they are lucky to have you!

Readers are invited to email com-
ments and/or questions about this 
article to: msheridan@tvschools.org

Thank you to Marilyn Paselsky for 
all of her great work over these years 
and for your inspiration to write this 
article! You are the best!
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at the same time as their interest 
wanes in other sports. Many young 
athletes are going to stay committed 
to sports in which they are interested 
and are more likely to drop out of 
sports where they have less interest. 
These interests often change through 
these developmental years.1

Many athletes drop out of sport 
in the early teenage years and start 
to specialize in one sport (Côté et 
al., 2007). Therefore, the experienc-
es described by the archery coaches 
earlier in this article are common 
experiences for many youth sport 
coaches. My own coaching experi-
ences remind me how frustrating 
it was to invest in an athlete who 
was not as committed as I was. 
One key is understanding children’s 
development as they pass through 
developmental stages of youth and 
adolescence and to encourage them 
to sample new sports (this may lead 
to dropping some other sports). Help 
inform the student athletes that this 
practice is a healthy way to experi-
ence all the good sorts of things that 
are associated with youth sports. It 
may not be that young athletes find 
that other sports are more “glamor-
ous”; it just may be as simple as the 
student athletes’ tastes have changed 
or their peer group’s interests have 
adjusted. These changes are natural 
and go along with the many other 
changes that occur during this stage 
of life. Assuming that coaches are 
meeting athletes’ needs and not plac-
ing too many demands upon them, 
part of the process of adolescent 
growth and development is likely to 
consist of dropping one activity and 
replacing it with another. However, I 
know how difficult it is to accept that 
the sport that we coach may not be 
our athletes’ favorite sport. The sport 
we coach may be something that the 
athletes want to try for a while, and 
then decide to move on to another 
activity or sport. While difficult to 
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Since 2012–13 Ohio’s pub-
lic and charter schools are 
required by Ohio Senate Bill 

210 (Healthy Choices for Healthy 
Children Act, 2010) to report at the 
end of each school year their progress 
towards the achievement of the Ohio 
Physical Education Benchmarks. 
Senate Bill 210 required a school 
report card indicator for physical 
education with four components that 
appear on each school’s Local Report 
Card from the Ohio Department of 
Education (ODE). The four com-
ponents include: a) score on the 
Physical Education Index (PEI—cal-
culated from the physical education 
assessment data), and three Yes/
No indicators of b) compliance with 
local wellness policy, c) participation 
in Body Mass Index screening and 
d)  participation in a physical activity 
pilot program in which all students 
(grades K–12) in the district receive 
30 minutes of daily physical activity 
excluding recess.

The key component of the report 
card is the PEI because this statistic  

Limited (<1.75). The student overall 
benchmark score is then summarized 
for all students in the school on the 
“Data for ODE” worksheet. The num-
ber of advanced, proficient and limit-
ed students is then used to determine 
the school’s PEI score. The PEI is a 
three-level system of High, Moderate 
or Low that will appear on the school’s 
report card. The PEI formula is: 
[(3 × Number of Advanced) + (2 × 
Proficient) + (1 × Limited)] / (Total # of 
Advanced, Proficient and Limited stu-
dents). A “high” PEI score is 3.0–2.7, 
“moderate” PEI is 2.69–1.75, or “low” 
is a PEI less than 1.75.

Purpose of the Current 
Study

Lorson and Mitchell (2014) sum-
marized the 2013 report card data 
collected by ODE. In 2013 a total 
of 3,130 Ohio elementary, middle 
and high schools reported PEI data. 
Most schools (85.36%) were scored 
“moderate,” 13.14% scored “low,” and 
1.5% of school earned a “high” rating.  

represents student learning rela-
tive to the Ohio Physical Education 
Standards and Benchmarks. 
Benchmarks are grade band outcomes 
(K–2, 3–5, 6–8, 9–12). Ohio created a 
Physical Education Evaluation (ODE, 
2012) to assess student progress in 
each of the benchmarks. In 2014 
there were 2 benchmarks for each of 
the 6 physical education standards 
assessed for each grade band for a 
total of 12 ratings for each student. 
Student learning is assessed for each 
benchmark using specific tasks and 
rubrics provided within the ODE 
Evaluation Instrument (ODE, 2012). 
The assessment system is a three-level 
rating system of Advanced (score = 
3), Proficient (2) and Limited (1). 
Student scores for each benchmark 
are recorded in the ODE Excel file 
(ODE, 2013). The ODE Excel file 
then automatically calculates an over-
all average score for each student 
across the benchmarks on the “stu-
dent totals” page. The three-level rat-
ing system for students is Advanced 
(3.0–2.7), Proficient (2.69–1.75) or 

Beginning in 2013 Ohio’s schools have reported physical education assessment data 
to the Ohio Department of Education. The purpose of this article is to summarize 
the second year (2014) of Physical Education Index (PEI) data reported to the Ohio 
Department of Education that appeared on each school’s report card. The article will 
also describe the change in school’s PEI scores from 2013 to 2014. Data collected 
for 2014 show a majority of schools scored in the moderate category (80.2%) of the 
Physical Education Index. The number of schools reporting less than 10 students in the 
grade band dropped from 18.4% in 2013 to 9.4 in 2014. When examining PEI change 
scores from 2013 to 2014, most schools went from less than 10 students in grade band 
to moderate. Overall, the data suggest Ohio’s schools have been successful in meeting 
the benchmarks of the Ohio Physical Education Academic Content Standards.

Keywords: P.E. assessment, benchmarks, standards

Refereed Article

Ohio Physical Education Evaluation 
Report Card Data 2013–2014

By Kevin Lorson, Macy Musick, and Stephen Mitchell
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Schools that did not report data or 
had less than 10 students in that 
grade band were not included in the 
Lorson and Mitchell (2014) article. 
The purpose of this article is to sum-
marize the 2014 Ohio PEI report 
card ratings from ODE. The study 
will also compare the overall percent-
age of schools in each category from 
2013 to the 2014 data and will sum-
marize the change in PEI from 2013 
to 2014.

Method
Data collection

Data were collected from the 
school’s score on the 2013 and 2014 
ODE Report Cards. Report cards 
are available on the ODE website 
at http://reportcard.education.ohio.
gov (ODE, 2015). Schools that are a 
part of the state report card system 
include public and charter schools; 
private schools are not required to 
report PEI data. Once the PEI (High, 
Moderate, Low, <10) was found on 
the school’s report card it was record-
ed on a data sheet that included both 
the 2013 and 2014 PEI scores. A total 
of 3,446 Ohio schools had report 
card data for 2014.

Change Scores
The 3,446 schools with data for 

2013 and 2014 were used to examine 
change scores. A PEI change score 
was calculated by subtracting the 
2013 score from the 2014 score. PEI 
change scores for schools that report-
ed a PEI in 2013 and 2014 could 
range from a +2 (a “low” to “high” 
rating) to a –2 (“high” to “low”). No 
change (0) is when a school earned 
the same rating in 2013 as 2014. The 

schools that reported “Less than 10 
students” in 2013 and/or 2014 were 
grouped together. Schools with “Less 
than 10 students” in 2013 or 2014 
were labeled “no change.”

Results
2014 Data1

Table 1 summarizes the 2014 
PEI data. Most schools scored in 
the Moderate category. Overall, 
approximately 82.4% (2.2% High, 
80.2% Moderate) of Ohio’s schools 
were successful in meeting the Ohio 
Physical Education Benchmarks in 
2014. This is similar to the 2013 data 
which saw 80.8% of schools scoring 
in the High or Moderate categories. 
The “High” category has the fewest 
number of schools (76) in 2014, simi-
lar to 2013. The number of schools in 
the High category was larger in 2014 
(76) than in 2013 (47). There were 
also fewer schools reporting “Less 
than 10 students” in 2014 (323) than 
2013 (634). Figure 1 compares the 
percentage of schools in each cat-
egory (High, Moderate, Low, <10) for 
2013 and 2014.

2014 Ohio Physical Education 
Index Scores

  Number  
 Level of Schools %

 High 76 2.2

 Moderate 2763 80.2

 Low 284 8.2

 <10 323 9.4

 Total 3446 100

TABLE • 1 

1  Data from ODE in 2013 did not include less than 10 as that response was classified 
as a non-report. In 2014 ODE saw this as an important category to track, so the 
percentages in this study include all of the categories (High, Moderate, Low, <10) 
while the first study only included (High, Moderate, Low). Thus, the percentages 
from between the two years are not directly comparable.

Figure 1.  Summary (percent of schools) of 
2013 and 2014 Ohio PEI Scores
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Looking at the PEI change scores for 
the “Less than 10 students” in 2013, 
212 (50.2%) reported “Less than 10 
students” in 2013 and remained the 
same for 2014. For the 422 schools 
that reported “Less than 10” in 2013, 
but did report a PEI score in 2014, 
348 scored had a Moderate PEI score. 
In contrast, 111 schools moved from a 
PEI score of High, Moderate or Low 
in 2013 to “Less than 10 students” 
in 2014. Most schools that moved to 
“Less than 10 students” recorded a 
Moderate (98) or Low (12) in 2013. 
It is unclear from this data collection 
why schools moved from PEI report-
ing to “Less than 10 students.”

Discussion
A majority of Ohio schools were 

meeting the Ohio Physical Education 
Benchmarks for 2013 and 2014. This 
is an important outcome and shows 
that Ohio physical education stu-
dents are achieving the benchmarks. 
While some may be disappointed with 
the large percentage of “Moderate” 
schools, it is important to note that 
“Moderate” is effective and meets 
the outcomes. It is also important to 
note that many of these schools are 
meeting outcomes with a minimum 
amount of allocated time to physical 
education. In a 2008 study on average 
time students spent in physical educa-
tion class, Ohio’s elementary students 
(Grades 1–5) received approximately 
60 minutes of instruction per week. 
Middle school students (Grades 6–8) 
only received about 80 minutes, meet-
ing an average of 2.1 times a week 
(Ohio Department of Education, 
2008). High school students receive 
a minimum of two semesters that 
include at least 120  hours of instruc-
tion. More time allocated for physical 
education might lead to higher scores 
for both students and PEI.

A “High” PEI score is extremely 
difficult based on the current cal-
culation of the PE index. A student 

207 moving from Level 1 to Level 2. 
A small percentage (111 schools or 
3.2%) of schools decreased a level 
in 2014 with 98 of those 111 moving 
from Level 3 to Level 2.

A total of 634 schools reported 
“Less than 10 students” in 2013 and 
in 2014 there were 311 fewer schools 
reporting “Less than 10 students.” 

PEI Change Scores
Table 2 summarizes the PEI 

change scores from 2013 to 2014. 
A majority of schools (70.0%) saw 
no change in their PEI score. Most 
(93.7%) of those “No Change” 
schools were a Level 2 in 2013 and 
remained a Level 2 in 2014. A total of 
243 schools improved one level, with 

PEI change scores from 2013 to 2014

      Change 
 Change Schools    Example  
 Score (N = 3,446) % Description (2013–14)

 Schools with 2013 & 2014 PEI Score

 0 2,342 70.0 Same score in 2013 as 2014 

  (130) (5.6) Low  1–1

  (2,195) (93.7) Moderate 2–2

  (17) (0.7) High 3–3

 +1 243 7.0 PEI one level higher in 2014 than 2013

  (207) (85.2) (Low to Moderate) 1–2

  (36) (14.8) (Moderate to High) 2–3

 +2 5 0.1 Low to Moderate 1–3

 –1 111 3.2 PEI one level lower in 2014 than 2013 3–2, 2–1

  (98) (88.3) (High to Moderate) 

  (13) (11.7) (Moderate to Low) 

 –2 0 0.0 High to Low 3–1

 Less than 10 students in 2013

 0 212 6.2 Less than 10 in 2013,  <10 – <10 
    Less than 10 in 2014

 3 18 0.5 Less than 10 in 2013 to High in 2014 <10 – 3

 2 348 10.1 Less than 10 in 2013 to  
    Moderate in 2014 <10 – 2

 1 56 1.6 Less than 10 in 2013 to Low in 2014 <10 – 1

 PEI score in 2013, Less than 10 in 2014

 3 1 0.9 High in 2013 to Less than 10 in 2014 3 – <10

 2 98 88.3 Moderate in 2013 to Less than  2 – <10 
    10 in 2014

 1 12 10.8 Low in 2013 to Less than 10 in 2014 1 – <10

Note. 3 = High, 2 = Moderate, 1 = Low, <10 = Less than 10 students in the grade band. 
Numbers in ( ) represent subcategories within each change score category

TABLE • 2 
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must earn approximately 33 of the 36 
possible benchmark points to score 
Advanced. A “High” PEI for a school 
requires almost 90% of the students 
to score Advanced. A possibility is to 
move away from student averages to 
determine the PEI and instead focus 
on the percentage of students achiev-
ing each benchmark; that might pro-
vide a more accurate assessment of 
the quality of the program.

Change scores show that most 
PEI scores remain stable from 2013 
to 2014. That may be due to the 
three-level scoring system being less 
sensitive to changes in student or 
school performance. Looking at the 
“Benchmark Totals” worksheet in the 
ODE file provides relevant and spe-
cific information about how students 
in the school are performing for each 
benchmark. This information is more 
relevant to use in reflecting about 
curriculum and teaching.

While specific reasons were not 
part of this study, more schools had 
a PEI score in 2014 than 2013. The 
change scores for those schools with 
“Less than 10 students” in 2013 to 
a reported score in 2014 shows that 
accountability might be working. 
These schools might have realized 
that data must be reported in order 
to be in compliance with SB 210 in 
2014. What is unknown is whether 
the schools reporting “Less than 10 
students” are in compliance and actu-
ally have less than 10 students in that 
grade band or are instead non-com-
pliant. ODE should work to clarify 
this coding through changes in the 
reporting system, moving from an 
overall report by school to tracking 
individual students or following up 
with schools to ensure schools with 
less than 10 students are accurately 
reporting. This will force school dis-
tricts to be in compliance and show 
they are meeting the requirements 
spelled out in the Ohio Revised Code 
and Operating Procedures.

•
Many of 

these schools 
are meeting 

outcomes with 
a minimum 
amount of 

allocated time 
to physical 
education.

•

Future Directions
It will be important to study the 

impact of achieving these outcomes 
on lifetime physical activity. This 
was just the second year of assess-
ment implementation and as stu-
dents move through each of the grade 
bands, scores might begin to rise in 
the middle and high school grade 
bands because students are achiev-
ing the prerequisite benchmarks. 
Still to be examined in greater depth 
is the impact of the Ohio Physical 
Education Evaluation and PEI scores 
on teachers, students, curriculum and 
administrators.
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Consider the words of a sign 
titled, He’s Just a Little Boy, 
placed on a youth baseball 

field: 

It is disappointing that it takes 
measures like this to get parents to 
step back and let their children play. 

occurrence on playgrounds, base-
ball fields, and community basket-
ball courts. Youngsters gathered 
together and organized games with 
friends from all over town, and the 
only adult involvement was when 
it was time to go home for supper. 
Free play is defined as an unstruc-
tured and spontaneous form of 
activity that improves motor skills 
while developing creativity and 
encouraging interaction with oth-
ers (Nationwide Children’s Hospital 
Sports Medicine, n.d.).

Multi-sport participation, talent 
development, and free play, essentials 
in a long forgotten sport experience, 
have been replaced with early sport 
specialization, talent identification 
programs, and deliberate practice. 
All of these features have profound-
ly impacted youth sports in recent 
years. One may question why youth 
sports has changed so drastically and 
seek answers as to what can be done 

This sign mentioned in the opening 
paragraph is proof of how drastically 
youth sports have changed over time. 
Coaches want to win at all costs, 
parents want their child to be the 
best, and all the while many young-
sters simply want to be with their 
friends and have fun (Farrey, 2008). 
Sport is a way of life, an important 
aspect of many children’s upbring-
ing and socialization into adulthood. 
In this way, many parents, coaches, 
and athletes believe that the pursuit 
of excellence in sports is valuable 
and teaches many life lessons (Farrey, 
2008). Many young children train 
diligently in the hopes of playing in 
an all-star game, starring in a varsity 
sport, being pursued by collegiate 
and professional scouts, or becoming 
a collegiate, and possibly, a profes-
sional athlete (Farrey, 2008).

The picture of youth sports today 
is far different than it was 30 years 
ago. Free play was a more common 

Young athletes are almost required to participate in athletics at exceedingly young 
ages in order to keep up with the programs as they age. Because these programs are 
starting at much younger ages, parents typically decide in which sports their chil-
dren will participate. In many instances parents are led to believe that their child or 
children need to begin sports training at an early age and then focus on one sport in 
which to specialize, again at an early age. Talent identification programs are becom-
ing popular as a means to predict a child’s potential in a certain sport based upon 
the physical, mental, and technical aspects that they possess. But because children 
change and mature at such different rates early talent identification may eliminate 
those children who mature later. Instead, youngsters should be encouraged to play 
multi-sports and engage in player controlled free play as opposed to too much coach 
controlled deliberate practice.

Keywords: Youth sports, Free play, Deliberate practice

Refereed Article

Free Play: A Missing Element in 
Contemporary Youth Sports

By Michelle Warren and Brad Strand

He’s Just a Little Boy
He stands at the plate with his heart pounding fast.  

The bases are loaded, the die has been cast.  

Mom and dad cannot help him, he stands all alone.  

A hit at this moment would send his team home.  

The ball meets the plate, he swings and he misses.  

There’s a groan from the crowd, with some boos 

and some hisses. 

A thoughtless voice cries, “Strike out the bum.” 

Tears fill his eyes, the game is no longer fun. 

So open up your heart and give him a break,  

for it’s moments like this, a man you can make.  

Keep this mind when you hear someone forget,  

he is just a little boy, and not a man yet.
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example, female gymnasts and fig-
ure skaters are specifically trained 
at young ages because the physiques 
of young women’s bodies are ideal 
for the movements performed in 
these sports (Baker, 2003). Young 
children who are driven and have 
specific goals may also benefit from 
early specialization (Malina, 2010) 
as young children involved in base-
ball may dream of the Little League 
World Series and likely begin fulfill-
ing these dreams from very young 
ages. While training for these specific 
sports at early ages can lead to better 
performance and understanding of 
the sport, the countless hours a child 
spends training for a specific sport 
can easily lead to burnout and a loss 
of interest as well as an increased rate 
for future injury (Wiersma, 2000).

Early specialization is a trend 
that is becoming the norm in youth 
sports throughout the country 
(Jayanthi, Pinkham, Dugas, Patrick, 
& LaBella, 2013) and parents are 
feeling more obligated to get their 
children involved early for fear that 
their child or children may fall behind 
in sport skill development compared 
to their peers and thus be unsuccess-
ful (Malina, 2010; Roehl & Strand, 
2015). This has been described as 
sport entrapment (Benson & Strand, 
2014) and this fear drives parents 
to put pressure on their children to 
become involved quickly and stay 
involved whole-heartedly.

Some have suggested that chil-
dren should not be introduced to 
organized sports until age six 
(Robertson & Way, n. d.) as team 
sports involve advanced cognitive, 
physical, and psychological factors 
that most children do not develop 
until at least age eight (Farrey, 2008). 
Being expected to perform beyond 
what one is capable of may be dif-
ficult, if not impossible, and can lead 
a child to immediately feel discon-
tent. Free play takes expectations  

age (Epstein, 2013). Such devel-
opment allows children to absorb 
information quickly while mak-
ing proper technique a habit. For 
example, baseball players develop 
hand-eye coordination and agility, 
whereas soccer players develop foot-
eye coordination and cardiovascular 
endurance. Along with the numer-
ous physical benefits, participation 

to keep children intrigued with ath-
letics for years to come. The remain-
der of this paper seeks to answer that 
question and poses recommendations 
to encourage long-term engagement.

Early Sport Specialization  
or Sport Diversification

When a child is asked at the age of 
seven what his or her favorite sport 
is, the answer he or she gives will 
often change by the time the sun 
goes down that evening. Friendships, 
parents, and psychological experi-
ences play a vital role in sport par-
ticipation at early ages and each of 
these factors can change a child’s 
perspective within the blink of an 
eye. These changes in perspective are 
accompanied by the drastic changes 
young children’s bodies go through 
in such short amounts of time. With 
that being said, why should children 
have to choose one sport at such an 
early age?

The world of contemporary youth 
sports has become brutal. With try-
outs, year round practices, and trav-
eling teams, it is nearly impossible 
for children to commit to more than 
one activity. After tournament fees, 
hotel rooms, time commitments, and 
travel, some families may only be able 
to afford having their child or chil-
dren participate in one sport. With 
specified seasons sometimes lasting 
ten months out of the year, parents 
become anxious that their child or 
children will fall behind in skill devel-
opment if they are not, for example, 
throwing a fastball of 70 mph at the 
age of eight.

Participation at an early age in 
multiple sports, known as sport 
diversification, allows children to 
develop different strengths (Roehl 
& Strand, 2015). Concerning cog-
nitive and biological development, 
children are most able to benefit 
from learning new skills at an early 

•
Youngsters 
gathered 

together and 
organized 

games with 
friends from all 
over town, and 
the only adult 

involvement was 
when it was time 
to go home for 

supper. 

•

in multiple sports allows athletes 
to develop various leadership quali-
ties (Côté, Horton, MacDonald, & 
Wilkes, 2009) because one’s position 
within each sport affords athletes 
the opportunity to play different 
roles.

There are a number of sports, 
however, for which children begin 
participation at very young ages. For 
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almost impossible to predict poten-
tial in any young athlete. Although 
one is sometimes able to identify the 
‘stars’ in a group of young athletes, 
puberty and the unknown outcomes 
of growth and development make it 
almost impossible to predict a child’s 
future success (Pearson, Naughton, 
& Torade, 2006, Vaeyens, Lenoir, 
Williams, & Philippaerts, 2008).

Malina (2010) distinguished two 
labels of abilities, gifted and talented, 
that when used to describe children 
at an early age probably encourage 
specialization. Giftedness is defined 
as the use of high levels of natu-
ral abilities (ability that is inherited) 
and is what one sees from an athlete 
who has finesse, shape, size, agility, 
strength, innate court sense, endur-
ance, and simply appears to know 
what to do with a ball without much 
effort. Talent is revealed when one 
has the ability to master superior 
skills in any field of human activity 
and can be explained as the knowl-
edge that one obtains with experi-
ence; for example, how to execute 
and run specific offenses and defens-
es, or knowing what to do in specific 
situations. Developing natural abili-
ties (giftedness) into talents involves 
practice, maturation, and long hours 
of training (Coyle, 2009) and many 
even question if there is a thing such 
as an inherent “sports gene” (Epstein, 
2013). No matter if there is or isn’t a 
sports gene, in order for inherently 
gifted individuals, or those not so 
gifted, to develop and reach a supe-
rior talent level, a training plan must 
be specific, individualized, and bal-
anced to reach an athlete’s optimal 
ceiling of skill (Colvin, 2008).

Certain traits or abilities can often 
be identified in children during the 
playing of unorganized games in 
recess, physical education classes, 
and after-school play. Knowing a 
child’s specific abilities might save 
time and financial consumption for a 

the need to serve over hand much 
sooner than the body will allow; the 
power needed for a child to get the 
ball over the net on an overhand 
serve at a young age is too much 
for a young body and can lead to 
future shoulder injuries. In regards 
to injuries it is clear that the earlier 
a child begins intense and specified 
training, the more likely he or she 
will eventually suffer an injury.

and direction out of the equation 
and allows children to discover 
aspects of sport for themselves. 
Unorganized games force children 
to interact without adult supervi-
sion, try new things, and keep their 
bodies active. Allowing children to 
feel intrinsic motivation (behavior 
that is driven by internal rewards), 
rather than being pushed or forced 
to participate by a parent, teacher, or 
coach, may allow a child to discover 
his or her true enjoyment for a sport 
(McCormick, n.d.).

Jayanthi, et. al. (2013) pointed out 
that less hours given to practicing a 
sport will result in less expertise, but 
mentioned that many may contra-
dict this and believe that to obtain 
an elite level, specific focus should 
be given when athletes are older 
than many programs’ starting ages. 
The pros and cons of sports special-
ization in young athletes are endless 
when considering time, talent, and 
potential injury (Wiersma, 2000). 
The average time that an athlete 
puts into a specific sport has gradu-
ally evolved into 14 years by the time 
one reaches the age of 18. In this 
example children would be starting 
their sport experience by the age of 
four. Those who favor sport special-
ization for young athletes assume 
that with this time dedication, other 
children who have not put in the 
same amount of time and practice 
will filter out quickly. While the 
basics are learned best at early ages 
(Christianson & Deutsch, 2012), it 
cannot be assured that early spe-
cializing will allow for a child to 
be superior as he or she grows and 
matures.

Time is not the only thing given 
up when starting at such young ages. 
The risk of injury may rise the young-
er a child starts due to prolonged 
“wear and tear” of specific move-
ments (Brenner, 2007). For example, 
a young volleyball player may feel 

•
With so 

many factors 
impacting 
long-term 

performance 
and success, 
it is almost 

impossible to 
predict potential 

in any young 
athlete. 

•

Talent Identification, 
Talent Selection, or 
Talent Development

Whose child will be the next 
Lebron James, Tiger Woods, or Venus 
Williams?

Many parents believe that with 
the correct discipline, training, and 
coaching their child will “make it big.” 
With so many factors impacting long-
term performance and success, it is 
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those variables will take children to 
the next level, coaches and parents 
should be teaching these children 
how to understand and value the 
maturation process and their physi-
cal growth. Coaches, teachers, and 
parents must be cognizant in helping 
those who mature early to keep their 
success in perspective and explain to 
them that eventually others may catch 
up to their skill level. Similarly, coach-
es, teachers, and parents must avoid 
comparing those who mature later 
to those athletes who have had early 
success, while encouraging and recog-
nizing their individual improvements.

Deliberate Practice 
versus Free Play

Deliberate practice has been 
defined as “highly structured activ-
ity that requires effort, generates no 
immediate rewards, and is motivated 
by the goal of improving performance 
rather than inherent enjoyment” 
(Côté, Lidor, & Hackforrt, 2009, p. 
8). With deliberate practice athletes 
who struggle with a particular aspect 
of a sport are given strategies to prac-
tice repetitively so that the correct 
motion, be it used in an open or 
closed setting, can become a habit. 
This deliberate practice helps them 
fine-tune their body control and max-
imize their routines so the action 
becomes automatic. Being aware of 
one’s own discrepancies allows one 
to assess what needs to be done to 
improve one’s abilities.

In order for athletes to deliberately 
practice they need to focus on spe-
cific skills that one struggles to per-
form correctly, or even at all, and then 
must repeat that skill correctly until 
they have perfected it (Côté, Lidor, 
& Hackforrt, 2009). Repetition is the 
key component of deliberate practice 
because when one performs a skill over 
and over again, he or she is able to rec-
ognize what is being done incorrectly,  

programs, athletes would have a bet-
ter opportunity to experience suc-
cess as they mature (Vaeyans, et. al., 
2008). In youth sports it is vital for 
coaches to be conscious of what play-
ers might achieve in the future rather 
than what a player can or cannot do 
presently.

Physical size plays a huge role in 
youth sports as being taller, stronger, 
and faster gives one a huge advan-
tage (Pearson, Naughton, & Torade, 
2006) and in many instances lead 
coaches to identify those athletes as 

family. The early recognition, or iden-
tification, of a child’s abilities might 
allow that child to be more successful 
at a higher level. Talent identification 
programs are designed to recognize 
where one’s abilities and talents lie 
and allow them to optimize those 
abilities (Vaeyens, et. al., 2008). A 
major problem with talent identifica-
tion programs, however, is that they 
are unable to exactly define talent 
and cannot completely assure that 
certain children do or do not possess 
certain abilities; essentially, the data 
is not concrete enough to accurately 
determine talent (Vaeyans, et. al., 
2008).

While talent identification pro-
grams focus on the physical, mental, 
and technical aspects of children’s 
abilities (Goncalves, Rama, & 
Figueriredo, 2012), they (the chil-
dren) may or may not retain these 
abilities and some children may 
just be growing into their abilities 
(Ericsson, 2012). A child may “peak” 
and it is difficult to decipher whether 
or not he or she will continue to get 
better. An athlete who may be the 
best at a sport on his or her YMCA 
team at age 12 may get cut from 
his or her high school sport team 
just four years later (Vaeyens, et. al., 
2008). Most can visualize an eight 
year-old all-star player who is moved 
up to play with the older kids and 
then never gets better. They “peak” 
early and eventually get beaten out by 
younger players or same aged players 
who have improved and surpassed 
them because of development and 
acquisition of skills. Unfortunately, in 
these instances the athletes may then 
simply quit that particular activity.

It is so easy for coaches and par-
ents to be blinded by what a child can 
momentarily accomplish that they 
become oblivious to another child’s 
potential (Vaeyans, et. al., 2008). If 
coaches used talent development pro-
grams along with talent identification  

•
A child may 
“peak” and 

it is difficult 
to decipher 

whether or not 
he or she will 

continue to get 
better.

•

gifted, when in fact they are simply 
more mature than their peers. But 
to the contrary, it has been reported 
that height, weight, body composi-
tion, strength, and skill are unreli-
able in determining talent simply 
because growth and maturation fol-
lowing puberty make it difficult to 
predict any future success (Pearson, 
Naughton, & Torade, 2006; Vaeyens, 
et al., 2008).

So, instead of testing children 
and trying to correlate their height, 
weight, size, etc., to determine how 
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burn-out later in their career. 
Involvement in multiple sports pro-
vides athletes with physical, cogni-
tive, and sociological benefits that 
aide in continued future involve-
ment in sport. Further, research has 
consistently failed to find that early 
specialization and intense training is 
essential for later elite level perfor-
mance (Baker, Côté, & Abernethy, 
2003; Carlson, 1988; Moesch, Elbe, 
Hauge, & Wikman, 2011; White & 
Oatman, 2009).

Across the country children are 
encouraged to attend multiple sport 
camps and participate in skill devel-
opment opportunities at younger 
and younger ages. Instead of sending 
these six and seven year olds to camps 
and clinics, what better way to get 
them interested and learning about 
the game than an open gym or a pick-
up game of soccer? Unstructured 
play allows opportunities for chil-
dren to be creative and to take risks 
because they know that they will not 
be reprimanded by a coach or a spec-
tating parent (Changing the Game 
Project, n.d.). They learn rules along 
with cooperation and are challenged 
by playing with and against older ath-
letes. When children are exposed to 
free play, they become self-motivated 
and that is when they truly fall in love 
with the game (Ericsson, Krampe, & 
Tesch-Römer, 1993).

Take away scoreboards, traveling 
teams, and emotionally invested par-
ents from youth sports and value the 
use of unstructured free play. The 
innovation and passion of children 
blossoms when there is a focus on 
simply playing the game, without an 
emphasis on specializing in a sport 
or winning a championship. As one 
matures in sport there will be ample 
time for specialization, deliberate 
practice, and talent development.

researchers call “field sense,” which 
is the ability to anticipate people and 
objects in motion.

Take soccer in Brazil for example. 
Many of those children live in pov-
erty and kick around a round object 
in the dirt with their neighbors and 
family engaged in free play soccer. 
Very few of these children ever play 
on organized teams with structured 
and deliberate practice. However, 
as a result of this unrestricted free 
play they develop unique skills and 
abilities and learn how to maneuver 
the ball in creative ways that might 
be prohibited in a structured coach 
controlled practice. As a result, 
many extraordinary soccer players 
who come from Brazil never grew 
up playing in structured games of 
soccer, but nonetheless, still grew up 
playing soccer (Epstein, 2013).

Conclusion
How do you measure a player’s 

work ethic? How do you know when 
an athlete has maxed out to his or her 
full potential? How do players handle 
mistakes and criticism? There are no 
right or wrong answers to any of these 
questions, and every coach will answer 
each of them a bit differently. But a 
truly exceptional coach can often be 
able to identify talent and know how 
to take that talent to the next level. 
Parents of children involved in youth 
sports want success for their children, 
which is understandable; however, 
as studies have shown, predicting a 
child’s success based on their physi-
cal capabilities is almost impossible. 
Instead of looking towards the future, 
parents and coaches should be focus-
ing on what children are capable of 
achieving in the present.

Focusing all of a young athlete’s 
time and talent on one sport makes 
them less versatile athletically, as 
well as more likely to experience  

determine what works and what does 
not work, and become capable of con-
trolling the task to perform it to the 
best of their ability. For example, a 
golfer could go to a driving range and 
simply hit ball after ball after ball with 
no real intention other than hitting the 
balls. Or, s/he could choose a pitching 
wedge with a three-quarter swing and 
work on hitting the ball to a green 90 
yards away while refining the back-
swing by making sure the left arm 
moves to no more than parallel on the 
backswing. It is not only important 
to practice with purpose, but also to 
think with purpose. In the golf sce-
nario, this golfer is practicing so that 
when s/he has a 90-yard shot he will 

automatically, confidently, and with-
out question know that he should hit 
a pitching wedge with a three quarter 
backswing.

Free play, allows participants 
to explore, use their imaginations, 
and use their decision-making skills 
without interference from teachers, 
coaches, or parents. Free play is 
what one sees on school playgrounds 
during recess and in neighborhood 
after-school pickup games. Research 
has found that free play increases 
athletes’ passion and motivation to 
play the sport (Active for Life, 2015). 
In addition, free play creates what 
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OAHPERD  
Pays Substitutes

OAHPERD will pay for substitutes so that Board members 
may attend required meetings during the year. In order 
to take advantage of this offer, send the following to the 
OAHPERD Executive Director:

 1. A letter from the school administrator stating that the 
school district will not pay for professional release days.

 2. An invoice from the school district indicating the correct 
amount to be remitted.

 3. A completed OAHPERD Voucher (vouchers can be 
obtained from the Executive Director or OAHPERD 
Treasurer).

OAHPERD will send a check directly to the school 
district. We hope that this will encourage a better rate of 
participation by our officers in OAHPERD matters.

Letters, invoices, and vouchers should be mailed to the 
OAHPERD Executive Director:

 Lisa Kirr 
OAHPERD Executive Director 
17 South High Street, Suite 200 
Columbus, OH 43215 P: 614-221-1900 
E: Lisa@assnoffices.com F: 614-221-1989

GRANT $ AVAILABLE!

Research grant monies are available to the OAHPERD 
membership. Each year, $3,000 is available for member 
use. Applications for research grants may be obtained 
by contacting Garry Bowyer, Chair of the Research and 
Grants Committee. Grants must be submitted to Garry 
by September 15 of the year. Don’t let this OAHPERD 
membership service pass you by. Start thinking about 
and writing your research grants now!

Contact:  Garry Bowyer 
 4805 Kilkerry Drive 
 Middletown, OH 45042 
 bowyerg@muohio.edu

Student Writing 
Award

Each year the Editorial Board of 
OAHPERD considers Future Focus 
articles submitted by graduate and 
undergraduate students for annual 
OAHPERD Student Writing Awards. 
Each award consists of a check for 
$100 and a waiver of membership 
dues for the year. An award may be 
given to one undergraduate student 
and one graduate student each year, 
but only if submitted articles meet the 
criteria listed here.

 1. Submitted articles must meet 
Future Focus standards of quality.

 2. Submitted articles should follow 
Future Focus guidelines for 
authors.

 3. Articles may be on any subject 
related to the concerns of Health, 
Physical Education, Recreation, 
and Dance.

 4. Only single-author articles will be 
considered.

 5. At the time of submission, the 
author of the submitted article 
must be a member of OAHPERD.

 6. Articles considered for the 
award must not have been 
previously published and must 
not be concurrently submitted for 
publication elsewhere.

 7. Articles must be submitted on or 
before July 31 to be considered 
for an award to be given at the 
following December’s convention.
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OAHPERDScholar
The Ohio Association for Health, Physical Education, Recreation, and Dance 

is accepting credentials from all candidates who qualify for the “OAHPERD 
Scholar” award. The OAHPERD Scholar designation will recognize OAHPERD’s 
research leaders by honoring their achievement in HPERD-related scholarship 
disseminated through OAHPERD. The OAHPERD Scholar designation is 
intended to (a) be one of distinction within OAHPERD and Scholars’ own 
academic communities, and (b) encourage high standards of research and other 
forms of scholarship among OAHPERD’s members.

There is no voting process associated with this scholarly recognition; there is 
simply a qualification process. Members qualify as OAHPERD scholars upon 
attaining a certain scholarly record. Minimum criteria (both A & B below) must 
be met:

 A. Publications: All OAHPERD Scholars must have published at least  
5 refereed articles in the OAHPERD journal, Future Focus.

 B. Presentations: All OAHPERD Scholars must have made 5 presentations  
at the annual OAHPERD convention.

Announcement of newly recognized OAHPERD Scholars will take place  
at the annual OAHPERD awards ceremonies. 

Credentials/Materials Required:
 1. List Name, Rank and/or Title, 

Professional Affiliation, Research Areas/
Interests, Address, Phone and  
Fax Numbers, and e-mail address.

 2. List publications in APA format and 
attach a copy of the Future Focus 
“Table of Contents” page for each  
publication.

 3. List presentations in APA format and,  
if available, attach a copy of the 
OAHPERD Convention Program page 
containing name and presentation  
title for each presentation. 

 4. Mail all materials to the current Future 
Focus Editor no later than October 1 
of the application year. 

Current Future Focus Editor:  
Robert Stadulis, Exercise Science & Sport 
Studies, College of Education, Health & Human 
Services, Kent State Univ., Kent, OH 44242

Membership Form
(Effective Date 2016–2017)

❑ New Member   ❑ Renewal   OAHPERD Member (_______ Years)

Company Name (For Corporate Membership only)

Last Name (or “Referred by” OAHPERD Member—Corp . Mbrship only)

First Name (or Contact Person for Corporate Membership)

Preferred Mailing Address 

City 

State   Zip 

(          ) (          )
Home Telephone Work Telephone

School/Agency/College 

Levels (K–6, 7–9, etc .) 

Position 

E-mail Address 

Corporate Website 

❑ Scholarship Gift $ _________   ❑ Memorial Gift $ _________

Make Check Payable To: OAHPERD

Mail To:  OAHPERD,  
17 South High St ., Ste . 200, Columbus, OH 43215

Questions? Call 614-221-1900 or OAHPERD@AssnOffices.com

Professional Interest
Rank from (1–3)

_____ Adult Development
_____ Dance
_____ Health
_____ Higher Education
_____ Physical Education
_____ Recreation
_____ Sports Sciences
_____ Student Division

Payment
❑ Personal Check

❑ O .E .A . Payroll Deduction

❑ American Heart Association

❑ Honorary Life Member

Please charge my: ❑ Visa   ❑ MasterCard   ❑ Discover   ❑ Amer . Express

  Exp . date:  
Name as it appears on card

Card No: 

3-digit security code on back of card: 

Signature:  

❑  Send information on OAHPERD services for ethnic minorities, individuals 
with disabilities and women . (Checking this box is strictly voluntary)

Online Membership Registration is  
available at www.ohahperd.org

Membership Type
❑ 1 Year CORPORATE $550
❑ 1 Year First-time Professional $35
❑ 1 Year Professional $50
❑ 2 Year Professional $95
❑ 3 Year Professional $140
❑ 1 Year Student $25
❑ 1 Year Sr. Student $40*
❑ 1 Year Institution Student $20**
❑ 1 Year Institution $200
❑ 1 Year Retired $25
* Senior student two-year membership option 
includes one year professional membership

** Students—receive a $5 discount if your  
institution is a member of OAHPERD. Please 
verify membership before mailing reduced fee.



Manuscripts
Each manuscript should be formatted 
for 81⁄2 by 11-inch paper, with 1-inch 
margins on all sides, using Microsoft 
Word for PC, Times-Roman style 
and 12 point font. All copy must 
be double-spaced except direct 
quotations of three or more lines, 
which are to be single-spaced and 
indented. Style should conform to the 
American Psychological Association’s 
(APA) Style Manuals (either 5th or 
6th Editions). Manuscripts can be 
up to 25 pages in length, including 
references. Pages must be numbered 
consecutively with a running head. 

Organization
Provide an abstract, short introduc-
tion, body, and short conclusion to 
your manuscript. Research articles 
should use the standard format: 
Introduction/Review of Literature 
(can be integrated within the 
Introduction), Methods, Results, 
and Discussion-Conclusions. 
Authors should provide subheads 
and tertiary heads throughout the 
manuscript for easy readability and 
organization. The author’s name 
or related information should not 
appear on any manuscript pages.

Cover Sheet
On a cover sheet, please provide the 
following:
•	 Title	of	manuscript.
•	 The	name,	position,	mailing	

address, telephone number, and 
email address for all authors.

•	 Short	biography	of	about	 
30–35 words that states the  
present professional position,  
area(s) of specialization, and 
research interests for all authors.

•	 Date	of	submission.
The cover sheet will not be 

included when sent to reviewers as 
manuscripts are blind reviewed. 

References
All articles should contain references. 
For writing text citations, follow APA 
style. Note that references should now 
include a DOI notation (if using the 
6th Edition). Reference section listings 
should be recent, brief, and presented 
in alphabetical order. Each reference 
cited in the article must be listed, and 
only those cited should be included. 
Sources should be documented in the 
body copy by inserting the surname 
of the author(s) and the date of the 
published work inside parentheses 
directly following the reference.

Illustrations and Photos
Future Focus welcomes any photo-
graphs, tables, charts, diagrams, 
and art as illustrations for your 
manuscript. Each graphic should 
be numbered and referenced in 
the manuscript. Extensive statisti-
cal information should be reported 
in tables, but data included in the 
tables should not be duplicated in 
the text. Captions and sources for 
data presented in the graphic should 
be included in the manuscript. 
Photographs may be black and white 
or color, and should be hi-res digital 
photos in jpeg format (300 dpi or 
,1800 3 1200 pixels are preferred). 
Photos embedded within the text of 
the manuscript must also be supplied 
as separate files. Tables and figures 
should be located after the Reference 
section at the end of the manuscript, 
with indications in the manuscript 
where the table or figure should be 
placed when published.

Permissions
Authors are responsible for obtaining  
written permission and copyright 
release, if necessary, for quoted 
materials, cartoons, and other 
illustrations used. Persons in 
photographs must give permission 

to have their photo published. 
Copies of permission requests and 
authorizations should accompany 
the manuscript. When authors quote 
extensively from other works, they 
must send photocopies of the original 
work’s title page, copyright page, and 
pages on which the quotation appears.

Reviewing and Editing
Each article is reviewed by the editor 
and submitted for blind review 
to two or more Editorial Board 
members. Articles usually require 
some revisions by the author(s). 
Authors for articles not accepted may 
be invited to revise and resubmit. 
Accepted articles are subject to 
editorial changes to: improve clarity, 
conform to style, correct spelling 
and grammar, and fit the space 
allotted to the article. Manuscript 
submission implies author 
acceptance of this agreement.

Deadlines
Manuscripts are reviewed on a rolling 
basis when received. To be eligable 
to appear in the Fall/Winter issue of 
Future Focus, the manuscript should be 
received by July 31. Manuscript dead-
line for the Spring/Summer issue is Jan. 
31. An electronic version of the manu-
script is required and should be sent, 
along with illustrations and/or photos, 
as an email attachment to the editor 
at futurefocus.res@gmail.com. 

Articles for Newsline, OAHPERD’s 
newsletter, should be submitted by 
December 15 for the Spring issue 
and by June 15 for the Fall issue. 
Address all Newsline articles to:

Lisa Kirr 
Executive Director, OAHPERD 
Email: Lisa@assnoffices.com 
or 
17 South High St., Ste. 200 
Columbus, OH 43215

Guidelines for Authors
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